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ABSTRACT 

To determine tfie knowledge level and attitudes of 
Project Vigor staff and to develop a base for further planning and 
implementation, nine separate questionnaires were used to collect 
data from administrators, teaciiers, and counselors at specific grade 
levels. It was found that significant progress had been made toward 
meeting the overall project goal of creating a career education 
prQgram--in a formerly traditional school system, the David Douglas 
Public Schools in Portland. Major strengths of the program centered 
on the career clusters in the high school, the work ex^rience 
program, and the career awareness program in the elementary grades. 
However, the critical problem was a lack of understanding by the 
majority of the staff of the total concept o.. career education. 
Exploratory programs, particularly at the junior level, and 
additional materials, principally cluster programs and guidance and 
counseling services, are needed. Future evaluation would be enhanced 
by the development of objective indicators of achievement and 
performance. In addition to the questionnaires and data analyses, tlie 
appendixes include the complete report of a special evaluation 
activity designed and conducted by a senior class student who was 
also a member of the Pro ject VIGOR advisory council. This activity 
centered on collecting information from ninth grade students about 
their knowledge and attitudes toward career education, and its 
findings are incorporated into the evaluation. (MF) 
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Final Report 

Project VIGOR Evaluation 
1971-72 

IlSrrRODUCTION 



This Is thp final report of the evaluation of the David Douglas Public Schools 
Project VIGOR, for the school year 1971-72. 

The evaluation was conducted by the Applied Research unit (Research Coordi- 
nating Unit) of the Career Education Section, Instructional Services Division, 
Oregon Board of Education, Salem, serving as contracted third party evaluator. 
In addltloi^ to the staff of the division, special consultation was utilized In the 
design of the evaluation plan, the development of Instrumentation for baseline 
data collection, the design and conduct of the student oriented dimension of 
the evaluation, and the Interpretation, synthesis and Initial analysis of the 
gross data. 

The evaluation was formed as a participatory activity with members of the 
Project VIGOR administration, David Douglas Public Schools administration 
and certain teaching and administrative staff In each of the several buildings 
in the David Douglas School District. The primary objective of the evaluation 
was to determine the knowledge, attitudes and feelings of staff and administra- 
tors about the Project, and from this Information detail baseline status for 
further planning and Implementation of project goals and objectives. A further 
key objective was to lay groundwork, through the participatory evaluation pro- 
cess, for future integrated, ongoing evaluation of program development. 

PROCEDURES 



A total of nine (9) separate data collection Instruments were developed and 
used to collect baseline information related to current status of Project VIGOR. 
Each such Instrument was designed to focus on project goals and/or objectives 
at specific grade levels and according to seven components of the project as 
follows: 



Component 
00-Awareness 
10 -Exploration 
20 -Guidance 
30-General Curriculum 
40 -Occupational Clusters 



50 -Work Experience 



6C-Articulation 

Examples of Instruments used are shown in Appendix C. The question Items 
were designed to secure responses from nvo groups of Individuals Involved 
in the Project: 

1-Administiators 
11-Teachers and Counselors 

For each of the major groups of respondents, questionnaires were designed 
appropriate to each of four grade levels unique to the David Douglas system: 

Grides 1-6 -Elementary 

Grades 7-8-Middle School 

Grades 9- 10-Junior Building 

Grades 11 -12 -Senior Building 

The number of completed instruments returned is shown in Appendix B-i. 
Procedures used to create a participatory setting for the evaluation include: 

1. Initial joint planning of the total evaluation concept and strategy with 
VIGOR administrators. 

2. Cooperative development of an initial set of questionnaires by the 
project administration, the third party evaluator, and evaluator's 
consultants. 

3. Review of evaluation instruments with the VIGOR staff and staff 
members from several buildings in the district. 

4. Cooperative adjustment of instruments to a question format and a 
redirection of the scope and framework of the questionnaires. 

5. Third and final review of questionnaire items and Instrument format 
with project administrators. 

6. Orientation to the evaluation process for district administrators by the 
evaluator. 

7. Orientation to the evaluation process for selected teaching and 
administrative staff (building evaluation representatives) from build- 
ings by the evaluator. 

8. The initiation r,f J uiKiing ai.iivity reports to supplement the evaluation 
iiijiut process. ■ 



In each case, the development of the evaluation process v/as discussed and shared 
between the evaluator anti the project staff before the next seep was taken. 

An Initial deslgii outline was prepared (Figure 1) and was followed in the 
orientation sessions for administrators and teachers. In addition, a calendar 
of activities (Figure 2) was developed projecting activities from December 
through April. Finally, a suggested staff activity (Figure 3) report was devel- 
oped by the evaluators as a suggested intervention for improving the documen- 
tation process and for providing additional information and was introduced in 
each of the buildings involved in the prp^ect. 

jjf- 

Time-Line and Evaluation Activities 



Immediately following the building representatives' orientation to the evalua- 
tion plan on February 24, the complete sets of finalized questionnaires were 
provided each of the buildings and the evaluation procedure, was begun. In- 
formation was returned to the evaluator on March 17 and was initially synthe- 
sized and reviewed and a preliminary evaluation report developed for presenta- 
tion on April 5. A copy of that interim report is on file with the Project VIGOR 
office and with the Region X office, U. S. Office of Education, Seattle. 

While the review of questionnaire information for the initial or preliminary 
Interim evaluation report was not in-depth, there was some indication that 
verification of questionnaire information using other methods would be useful. 

It had earlier been planned with Project VIGOR administrators that several 
staff specialists from the Oregon Board of Education, serving as thrid party 
evaluator would conduct on site personal interviews with counterpart staff 
(to the extent possible) in the David Douglas schools system. During the 
period May 15-30, twelve members of the Career Education section and 
the Basic Education Division of the Oregon Board of Education visited the David 
Douglas Ribllc Schools and interviewed selected staff in each of the respective 
areas of the program. The instrument used for reporting is shown in Appendix C-3. 
The staff interviews served to support, and verify the basic information that had 
been collected in the questionnaires. 

In addition to questionnaire and interview data, a special evaluation activity 
centered on collecting student information. This project was designed and 
conducted by a member of the Senior Class at David Douglas High School who 
is also a member of the Project VIGOR advisory council. The report of the 
"Ninth -Grade Class -Level Orientation and Evaluation Project" is included in 
entirety as Appendix A of this report. Findings, conclusions and recommendations 
from the student centered evaluation project are integrated into this report as 
appropriate. Although tlie student investigator received advifie and some input 
from the evaluator, tlie special project was one of his own design and conduct. 

The results, in terms of both quality and quantity, speak for themselves. This 
project is considered to be a most unique and useful feature of this final evalua- 
tion report. 

Depth analysis of the information contained in the several hundred questionnaires 
which had been returned by the teachers, counselors, and administrators, was 
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FIGURE 1 



Project V . I . G . 0 . R . Evaluation 



- Initial Design Outline - 

I. Collection of Basic Information on the Project 

A. Assess modified baseline information collection instruments with 
administrators. 

B. Agree on instrument design, scope, focus and dimensions. 

C. Select most appropriate respondent groups and Individuals. 

II. Staff Orientation to Evaluation 



A. Review existing Instruments, Intended procedures and strategies with 
building representatives. 

B. Plan needed building staff orientation sessions. 

C. Outline roles of all participants. 

-David Douglas personnel 
-OBE Evaluation Team 
-OBE Support Staff 
-Consultants & Others 

D. Discuss additional instruments, strategies, which affect staff directly. 

III. Continuing Project Documentation 

A. Provide for regular staff reporting of major activities, problems, resource 
use, etc. as continuing input to evaluation process. 

B. Describe use of one -page report. 

C. Cox'relate activity report to baseline Information collection components. 

D. Strong focus on resource identification and use (primary source of this 
Information). 

IV. Collection of materials, subject matter, content, etc. , produced as a part of 
Project. , 

A. Describe needs and examples of materials. 

B. Decide who should collect, review, synthesize. 

C. Integrate into evaluation format. 

D. Provide for dissemination provision. 

V. Involvement of OBE Staff Specialists 

A. Participate in collection of baseline Information. 

B. Workshop approach as an assessment and feedback strategy. 

C. Individual work with selected or identified D. D. staff... 

D. Provide continuing input resource as Integral part of evaluation process 
(short loop idea) (formative evaluation style). 
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VI. Collection of Quantitative Information 

A. Describe needs, scope, focus. 

B. Use of existing records. 

C. Administrator's role and function. 

D. Teaching staff role and function. 

VII. Student OutcQmes Sub -Project 

VIII. Student Attitudes Assessment 



IX. Community Aspect 



FIGURE 2 



PROJECT VIGOR EVALUATION 
Calendar of Activities - 1971-72 



December 




April 




1 


Evaluation Proposal Submitted 


4 - 5' 


USOE Team Visit to Project 


23 


Initial Evaluation Planning 
Meeting w/VIGOR Staff 


13 


Evaluation Team In District 






20 


Evaluation Team In District 


January 








5 


VIGOR Steering Committee 


28 


Second Staff (Building) Activity 




Revie'w of Instruments 




Report EXie 


/ 


Review of Baseline Evaluation 


(Added subsequent to January planning) 




w/VIGOR Staff 






8 - 31 


Revision of Baseline Information 


May 


OBE Staff Specialist Interviews 




Instruments 


26 


Complete Student Oriented 


February 






Evaluation Project 


9 


Revised Instriiments Reviewed 
w/VIGOR Staff 


June 








1-16 


Data reduction, synthesis and 


17 


Principal's Orientation to 




analysis 




Evaluation Plan 


19-3L 


Develop Final Report 


24 


Building Representatives 
Orientation to Evaluation 


30 


Final Report Submitted to Project 




Plan 




VIGOR & USOE 



March 

9 & l6 Building Staff Orientations - 

Evalteam in District 



17 Administrators and Teacher 

Counselor Baseline Info due 



20-24 

/ 

31 

31 



Information Synthesis and Organ- 
ization 

Draft of Initial Interim Evalua- 
tion Summary Due 

First Staff (Building) Activity 
Report Due 
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FIGURE 3 



PROJECT V.I.G.O.R. 

Staif Activity Report Due: Monthly 



Month Btiilding 

Grade l,evcl(s) Completed by:, 

Area (circle) A^^ircness - Cluidance - Exploration - Articulation - Work IFxpcr. - Clusters 

Major Activities During Period: 



Major Problems lincountcreii: 



New Resources Located; Mow Used: 



New Materials, Content, Tests, DEVELOPED (Attach Copy): 
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('o'r.pleted durlug May and juikc and l,s the haa'.H for the IdN'DINfiS of this 
ro;x)rt. CJrtasB data U'as synthcRlzed In .stages, nte ■second nia)<-ir rodiic 
tion (if Information l.s Included In Appendix B-,3. 

Na Qi re of Inform arlo n 

The basic data consl.st.s primarily of opinions and recollections obtained 
fb.rougli the que.stlons designed for .sj‘>eclflc groups. Answer.s v/ere written, 
free -response, restricted only by space and in most ca.ses were individually 
formulated. In .some .schools a group reapwnse was composed. Teachers, 
coun.selors, special teacher.s and administrators, responded. The overall 
.survey of what Is happening. Spring 1972, Is differentiated for nine groups 
defined by the Job and grade level, and for seven type.s of information (pro- 
ject comfxments). A logical .selection of job by class of information (nine x 
seven matrix) was made to Veep the task for respondents reasonable In tcrrr.s 
of botli content and effort, i See ApporxHx C-1.) 

I nterpretation C onsiderations 

1 •_ Stage of project development 

;\t this point, in a major effort of district wide .scope, within internal genera- 
tion of both new techniques arul materials by teacher.s, ad.rninlstrators, and a 
special intervention team (Fhroject VIGOK) with new lines . of communication to 
new groups including out of sciiool people, it is cx,x!cted that some people in 
the in.stirtJtl.on will have "heard more than they tlnderstarHi" about varlou.s 
as{X‘ct.s of the project. 

Con.sldering t.’nj occupational fuizarc! ever present in composing a written 
question item .statement of "teacher quality" for someone else to read, it is 
reasonable to a.s.siimc tliai the tieci.slon to leave a question unanswered nr not U) 
involve or elaborate on a yes or no had a strong predlsposlHon In ro.aiiy respon- 
dents. 

2. .Siandardlzatloii of .Administration of the Questioiinalre 



.-Mtiiough both adminl.strators um] a selected group of teaching and counseling 
staff were given rather thorough orientatroiLS on the evaluation proce.s.s and 
pr(>cedures, the evaluation activity was handled differently In vlrrually 
every buildirg. 

In some ca.ses, teants of teachers representing a building staff were gathered 
together by the evaluation building representative (generalfy a teacher or coun- 
.selor) and combined efforts to answer the appropriate questionnaire for their 
group. In other cases, evaluation ingtrunjents were placed In teachers maiT 
boxe.s with little or no other inforrnatlon about the completion of the Instrument. 

In .still other case.s there was rather complete orientation to the purpose of the 
questionrmire and to the purjxjse of involvement of staff in the evaluation activity 
hi’f^.'rc adndnl.stratlon of tlic que.stlonnaircs or conjpletlon of the Itom.s were under 
taken. In alii otlier i .rwni, tead'.er.s were allow^ed to take tiu; nue.srionmjire.s 



hotr;*- ami Aork nn tht iii over a pcriCKl of tirio while .•.rhi-rs c. niDpIet "■-! thee-- 
:i r<‘s'ric:tCti [H-Tlocf of time fsuch a.s a In .'1(1 iMimte facuhv r.’tceti 

5 

I'ivcM thouiih cnnshierahl’,' effort had i)Ct;n ktlvenbv ’he project cvaluatr rif o . 
assure tliat administrators and teachers rccf,>j::nl/eil the roIe> of the staff iti 
evaluation, through file orientation ses.slon s, there was little standardlra’i ri 
in administering; flie 'juestionr.ilrcs . 

3 . S'lc lo - Fn c o no m 1 c ( H it!' i t e a t Ti me of y 

'i'ju're w,is a rather unique situation exlst int at the time thar mo.st of the 
teachcTfl completed tluf quest lonrulres. In an earlte,’ review- of the aviiluafi'ui 
Information, the evaluator indicated that the staff-a'" nilnlstratlvc - scIkkiI 
hoard negotiation process had partially caused or created "angry" resporrs'-s 
on the parr of many teachcr.s, After further analysts of the Inforrnaf ton, it 
appears that similar res(>e,n>;cs from "non-attgry" teachers are routtnely ri- 
corded In lu7l-72, fuh.ere.is they \v;nild have been scarce In 19(54 
eS;ampIc). Tlie [Wlnt here iis tha', there was a socio-economic issue In the 
mlnils of many 'eachers am! adiiilnlstrator s at the tlnu,' this piartlcuiar surv-ev 
v. is taken. Their rc-qxm.s'.-s to Pte sur,-(>y were urK’ouliteiHy influenced hy that 
si'uationt'i some decree. 

Hov.fver, tills shotild !n.>t Iv- •.•cr.st.jtt.-il as a single reason ter overt at'i.'twers 
hv certain teachers. It is ‘-r\ij)ly tm>re "tn style" ttvlay for teachers to be 
in irt- expressive of their feelings withmit fePllng a threat from adrr; inistra 
tors or HCiitK)! bnard.s. 

Q’lcstlonna ir e It em 

if 'was dlsctivered late In tfie cnuiUiatlon process tliat many uuestlor.H IncliKted tw 
Information comjxrnent.s and sonietlnies rliesc components were In cotrihlnatlf-ns 
Questions of a complex luttrre seemed formidable to a resixuxlont a hose - 
!e>ige Is' soniesvhat incomplete or tenuou.s any-way. Hlegancc and pr *-c isior. >f 
quesMrins IS liard {n niatv.d'; v.ith Impromptu statenu.’nt s, 



I :;e above item; ari.- iiet.aih.al in an effort to sa;t tlie stage f(vr tlie inttupreta 
tion that was applit durim; the synthesis cjf the grous data collected via the- 
questionmiircm: and person :! intervdew.s by evaluation .igcncy staff. While t!u-s<- 
m IV appear to he con.straitits to the effccttvenes.s of the evaIu.g‘ot:, they .‘diouhl 
latiier he conslden.'d as eb.-ment.s f i'feclln^r (he usefulness ''itid In S'.rne case-, 
ilv- V .1 lli'i! V ) of the i p.forin.'i' i-.si! giithuT ed. 

I'he evahi >Mon V ..s rarp.-'- lv dedetied as ,i verv .sul dec tl ve, ■iiu.'ts.ir'. •. tietited' 
••v.aluaflon atratei.'v . i he I'lVerall purpose v.as to gathei nuicii niiit lop. 

. 1 , _io'i:isihie ahuu! cui;'(T!i teachor and administrator know iedee, feeiings. and 
attitudes tlmut prop,,-, t sratus as p-o-tsible f'-r deveh .pinj,: h-ise iism i : rm 'ii ion 
I c ;..'>re • ' 'i;' ev il-.i.t? !nri,< . 



M 



FINDINGS 



Following are the general findings of the evaluation, based upon a systematic 
and organized reduction of subjective information, primarily open ended resp>onses 
to questions in several categories by various personnel in the project. 

The findings are presented in narrative form and according to each of the major 
components of IVoject VIGOR. 



1- Qjinp on ent 00- Awareness 



Awareness programs at grades 1-6 are developted to varying degrees in the 
several schools in tite David Douglas system. The overall program develop- 
men? district wide is far enough along to produce both leaders and curriculum 
activities and products . 

Awareness programs started and gained momentum especially at the primary 
level, could l>e tlie central then'e used by the \TGOR staff for much needed 
development of real articulation (component 60) and Increasing Interest 
and usefulness of guidance and couaseling (component 20). 

Tlie administrators are almost 100 percent aware of the VIGOR program 
at all levels., 

11- Component 10- Exploration 

Career exploratory (Exploration) programs hre functional in both mid-school 
Lmildings grades 7-8) although there are constraints on the job visitation part 
of the programs. All other aspects of exploration seem to be included, but 
some are very much in a developmental stage. 

It appears that the VIGOR staff is needed In a leadership role for two primary' 
purposes; 

1. d o guarantee that a school/community organization will arrange needed 
experiences ajid transportation for learners in the career exploratory pro- 
gram . 

2. Channel of the energies of the teaching staff toward career education as a 
theme in all classes rather titan packaging it neatly In a separate course as 
some app^r to be suggesting. 

At grades 9-10 exploration efforts appear to have little or no program emphasis 
and do not appear to Ite being "pushed" by anyone in those two areas. , 

It should be pointed out that career exploratory activities indeed cover grades 
7 through 10. It does not, however, appear that, except for uormal kinds of 
activities such as home economics, basic business education classes and some 
iiuiusuial art ela; in the junior building, that a major emphasis is being 
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placecj upon impacting on the in-depth career exploration programs that could 
become a very visible part of project VIGOR. 

III- Component 20-Guidance . 

Guidance is not considered ^ strong support service or system for teachers 
at grades 1-6 level. 

At the grade 7-8 level (mid -schools) the guidance programs seems com- 
plete and supportive of career education-'with the single exception of planning 
the immediate next step after graduation. This might be because both mid- 
school counselors rid teachers are purposely leaving these kind of decision 
making steps to the junior and senior building high school counselors. 

At grades 9-10 it seems that the counseling impact is slight according to 
the data. Some data is low quality at this pbint, but VIGOR staff should 
investigate. Counselors indicate that the service is available, but is used 
on an informal basis. 

At grades 11-12 (the senior high school building) respondents are very guid- 
ance conscious and most of the program is operative. Ijowever, department 
chairman respondents indicate that VIGOR staff needs to establish an effect- 
ive, two-way suppwrt relationship with department chairman. 

Like most guidance departments, this one needs more resources. Some 
specifics, such as test materials, career centered supplies, and career 
inventory evaluation methods should be supplied for t^se career education 
programs. 

In general, it appears that from the standpoint of the guidance role in the 
career education program development area, career education is seen some- 
what as an isolate raf er than as a trend. It should be pointed out that there 
is probably no better vehicle existing within the present school systems than 
the guidance and counseling suppior't service effort to accomplish the goal of 
infusing the career education theme across many areas. 

IV- Component 30 - Curriculum 

Teachers and counselors at grades 9-10 have had orientation toward career 
education and have been involved in some goal development activities. 

There is no indication of planning for implementation of career education 
curriculum and no work experience visits by teachers according to the res- 
ponses on the questionnaires. In some cases, the responses in this area 
would indicate that some people were not from the same schools even though 
the questionnaires came in a package. 

There was a considerable disparity in responses of administrators, teachers 
and counselors at the 9-10 grades. This disparity suggests that VIGOR staff 
might well try to bring the staff together with more complete understanding 
of the program and their role and place in it. 
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It appears that the career education theme is havipg only a minor influ- 
ence on the general curriculum and that in Some levels, particularly 
grades 9-10, there will need to be more staff development, staff aware- 
ness through in-service, and orientation to central concept before the 
general curriculum and basic subjects will be affected by the career 
development theme. , 

V- Component 40-Vocational Clusters 

The occupational cluster program afthe senior building, grades 11-12 
has been planned, staffed and Implemented with provision of special facilities. 
Input from additional staff and support by the Project VIGOR effort, accord- 
ing to the vice principals responding to the administrative questionnaire in 
this area. 1 

Subject matter department heads were less enthusiastic about the eli’'’ter 
program development and contributed little information and i*emarks. . 

Other teachers gave meager or no answers suggesting lack of articulation 
with other than cluster classes. 

However, cluster teachers generally seemed to be enthusiastic about this 
particular area, which can be attributed to their particular role in it. 

This appears to be a major strength of the program. 

VI- Component 50 - Work Experience 

. According to the two eleventh and twelfth grade vice principals, the work 
experience program is a complete operation and now needs only increased 
work opportunities for students. 

A broad, but thin co'.'erage of the program essentials was Indicated by 
teachers in grades 11-12. 

Because the operation needs more work experience opportunities to function, 
and because an already established relationship with business and industry 
needs expanding, it appears very important that, project VIGOR provide 
additional help. 

At grades 9-10 some work experience has been scheduled, but largely for 
special education students. 

It would appear that while the cooperative work experience dimension of 
the program has been one of the bright spots and is indeed an ongoing and 
successful activity, it can use strengthening at the 11-12 grade level and a 
considerable expansion in order to provide the kinds of in-depth ca eer explora- 
tory activities that are needbd by learners in grades 9 and 10. 

VII- Component 60 - Arriculation 

Articulation ior grades 1-6 docs not appear to be a major concern to 
either counselors, teachers, or administrators responding for that level. 
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Grades 7-8 give the best Indication for articulating a career education 
effort with grades 9-10, while grades 11-12 show less emphasis. Articu- 
lation seems largely incidental and occasional at the upper grade levels. 

Articulation might be enhanced by better understanding of the goals and 
activities of cluster classes and at the same time, both guidance, (com- 
ponent 20) and general curriculum (component 30) could be strengthened. 

This suggests some form of additional in-service combining faculty members 
from different building levels and cutting across as many subject levels as 
reasonable. 



SUMMARY OF FINDINGS 




The foregoing findings appear to be the most significant items capable of being 
synthesized from the gross data provided in the open-ended response question- 
naires. Without exception, these findings are substantiated and to some, extent 
verified by the information gathered in the Interviews conducted by basic educa- 
tion and career education staff members from the evaluation agency. 

However, in order to provide the project staff with further interpretable infor- 
mation (in addition to the actual questionnaires themselves) a further or more 
complete summary of each of the areas by grade levels and by section is shown 
in Appendix B, This information is provided in appendix form for further study 
by project staff. However, it is felt that the foregoing points by component area 
and (to the extent that they are identifiable) by grade level are the most Important 
findings which can be attributed to the project at this time. 

CONCLUSIONS 

Several conclusions can be drawn from the data reported above and from the 
information synthesized and reported in the appended items. Further study by 
the Project VIGOR staff will provide substantiation for the conclusions that are 
presented following: 

l.Some, but not all teachers understand the career education concept. . 

2. It appears that few teachers understand Project VIGOR. 

3. Most administrators appear to understand the thrust of Project VIGOR. 
However, much of this understanding appears to be focused on the, vocational 
or occupational dimensions of the project. There is considerable room for 
improvement in the awareness and understanding of the administrators about 
the career education concept as it relates to or emanates from Project VIGOR. 

4. The amoimt of commitment to the career education concept and to Project 

VIGOR differs considerably by grade level. It appears that a considerable 
amount of commitment exists in certain elementary buildings and at the/ 
senior high school. Less exists at the mid-school and other elementary 
buildings. % 

5. Some students have been Involved in meaningful career education activities. 
Most of these appear to be at the high school level, particularly at the 
11-12 grade cluster programs where the enrollments have more than doubled 
in the last year. Student involvement in career education activities at the 
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eleipentary levels are on the Increase and appear to have been primarily 
stimulated by the addition of a career awareness specialist. Likewise, 
activities are picking up particularly at the end of the school year at the 
9-10 grade level as well as at the 7-8 grade levels in the career exploratory 
program. Much of this Increase can be attributed to the time provided for 
a career exploratory specialist and to such projects as project GOAL. 

6. Some teachers have helped students in the development of their career 
education goals. The teacher role as guide or counselor seems to be 
somewhat on the Increase but is not as developed as the project ought to 
be satisfied with. 

7. A basic system does exist for keeping track of students goals and his 
progress towards them. This is called a forecasting procedure, and is 
particularly in effect in the junior building; however, the systemMoes not 
work completely or fully and successfully, according to counselors and 
teachers who are aware of it, and probably needs to be extended to all 
grade levels. 

8. Involvement of community groups and employers has been successful, but 
the range of experience opportunities and the number of positions available 
is limited by the kind and type of community surrounding the David Douglas 
school system. 

9. The number of clusters and the range of clue'er learning experiences in 
the district are limited primarily to the David Douglas High School cluster 
program. In order for students to gain expe riences beyond those offered 

in this system, it is necessary for them to engage in cooperative work exper- 
ience activities and/or attend related courses at the nearby community colleges. 

10. There is a considerable amount of advisory committee Involvement particularly 
on the project level. However, building and area such as awarenessjcxplora- 
tory, etc. , advisory committees are not yet strongly in evidence. 

ll»0ii the basis of Information gathered through the student -oriented evaluation 
project, it can be concluded that 9th grade students have little knowledge of 
the career education concept or it's relation to their courses of study. 

12. Upper-classmen (11-12 grade students) can play a useful role in assisting in 
the career orientation process for students in earlier grades, as evidenced 
by results of the special student -oriented evaluation project. 

13. In order to more accurately assess program achievements, indicators of 
performance and/or accomplishment need to be detailed for each project 
component. It is anticipated that project staff and the third party evaluator 
can cooperatively develop such indicator criteria as a means of achieving 
more objective evaluation for the third year of the project. 



RECOMMENDATIONS 



The following recommendations are rnade on the basis of the findings and con- 
clusions. These recommendations are Intended to be helpful and developmental 
In the process of reforming the project around a central career development theme 
which permeates all grade levels and all activities. These recommendations are 
made after careful consideration of the evidence provided by the questionnaires 
and are based primarily upon the foregoing conclusions. 

1. The communication system surrounding the career education program In the 
David Douglas Schools must be improved. It is strongly recommended that 

'^the title "Project VIGOR" be placed in a low profile position and that the 
concept and language of the comprehensive role of career education as an 
integral part of the system, be given a higher profile. Such communica- 
tion system improvement probably should center around Increased in-service 
for new staff coming to the system and for those staff indicating a need for 
additional information or input. 

2. Assistance from outside agencies, including the State Department of 
Education, both career education and basic education specialists, the 
Northwest Regional Educational Laboratory, institutions of post -secondary 
and higher education should be Increased. Specifically, attention must be 
given to meeting key objectives of Project VIGOR through the use of such 
personnel and agency resources. 

3. Accomplishments in career education by each elementary, mid-school, and 
junior or senior building should be shared broadly throughout the district 
using such devices as the form suggested by the awareness specialist, the 
staff activity report suggested by the evaluation team, and other useful, short- 
turn-around kinds of vehicles which should improve the communications - 
situation. 

4. Compensatory, intensive, in-service programs for general staff should be 
planned and implemented at the earliest possible time. The focus of such 
in-service should be upon career education as a total learning concept and 

of the partnership role of career and basic education in the program reform- 
ation process. Particular emphasis ought to be placed on Interdisciplinary 
planning and teaching. 

5. Students from upper grades in the career education programs should be used 
for giving orientation and awareness sessions or experiences to students in 
lower grades. Students in the second year of a cluster program may be a 
rich source of learning resources which are presently untapped. 

6. Continuous evaluation must be a reality. Cooing evaluation built around 
a formative model style can serve to boost'morale, provide information 
on an ongoing basis, and provide relnforecment through the provision of 
continuous Information about project successes as well as constraints. 
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7. VIGOR should organize efforts to develop a directory of work observation 
or experience locations In both nearby business and Industry. It Is 
suggested that the Institute for Public Affairs Research (IPAJl) In Portland 
be contacted as a possible liaison agency between community and school. 

8. Articulation among and between grade levels can be Improved through multi - 
grade level staff meetings, planning seminars and Improved Information 
dissemination. 

9. Efforts need to be made by VIGOR administrators to further open the door 
for the school program to work closely with union and apprentice council 
leaders as well as business and Industry people. 

10 Increased emphasis on the avocatlonal role as a part of the career devebp- 
ment concept Is recommended as a means of Involving staff from the creat- * 
Ive and recreative arts. The Portland Resident Artist program could offer 
a ready list of organizations and people. Other curricular areas In the 
junior and senior buildings might likewise be stimulated to Incorporate the 
career theme by relating directly to subject area counterparts In the community. 

11. The fear of some staff members for career education displacing "solid" subject 
areas might be alleviated by organizing such individuals into small "curriculum 
Integrating" work groups. 

12. Alternative organizational arrangements should be Investigated as means of 
Increasing utilization of counselors within buildings. In addition, Increased 
resources for the guidance and counseling program is recommended, parti- 
cularly at the junior and senior building level. 

13. Continued development of the work experience program is suggested, with 
emphasis on providing depth exploratory experiences in work experience 
settings for tenth grade learners. This is a strength of the program worth 
capitalizing upon. 



SUMMARY 

The David Douglas Project VIGOR appears to have made significant progress in 
meeting the overall goal of creating a career education centered program from 
the raw material of a formerly typical, traditional school system. Major strengths 
of the program seem to center on development, of the career cluster program at 
the high school, the work experience program, and the career awareness program 
at several of the elementary buildings. Many gaps In the total picture remain, but 
It is encouraging to find planning at various stages of development aimed at filling 
those gaps. ITie critical problem seems to center around a lack of a good under- 
standing of the total concept of career education by a majority of staff. Exploratory 
programs, particularly at the junior building, need conslder^le strengthening. 
Additional supplies and materials and equipment are called for In several area.s 
notably cluster programs and guidance and counseling services. 

In future, evaluation will be enhanced by the development of objective indicators 
of achievement (program) and performance (student). Without such measuring 
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sticks, total project assessment Ln the final year will be difficult. The basic 
Information developed through the present evaluation should provide adquate base- 
line for Improvement, modification, refinement and extension of the Project and 
lt& several components and for development of the needed Indicators of achieve- 
ment for future evaluation. 
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APPENDIX A 



Included in this appendix is the complete report of the 
student oriented "Ninth Grade Class -Level Orientation 
and Evaluation Project" which was conducted by a David 
Douglas High School senior student as a sub-project of the 
evaluation. 



o 

ERIC 



18 



20 



DBvid Douglas High School 9th Grade Clasa-Lav/al 
Qrlantatlon and Evaluation Project 



Outside Evaluation of David Douglas Public Schools 
National Career Education E)(emplary 
Project "\/,I.G.O.R." 



Evaluation Conductsd under Contract uiith 
Department of Education, 

State of Oregon 
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INTRODUCTION 
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Thla project is a relatively new concept utilizing 
senior high school students to both evaluate the influence 
of career education upon a group of younger atudenta, and 
to inform thoee students about the concept of career education 
on a clasB-room discuselon basie. 

Specifically, four major objectives were desired in the 
David Douglas High School project; 

1) To determine the extent of knowledge about career 
education among studenta 

2) To discover student attitudes toward the school 

/ 

system in general and the Curriculum in partic- 



ular 

3) To determine the extent /of knowledge about 

J 

vocations in the uorklr/g world end their re- 

/ 

iatlonahip with the s/ihool system 
<4 ) To acquaint students with the philosophy of 
career education and the opportunities svail- 
able to them through the program 
The population evaluated in this project was tne 9th 
grade of David Douglas High School during the school year 
1971-72, consisting of opproximataly 7kf3 students. All 
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uvaluotlon and orlantetlon uaa CTnductt’d by a aonlor at tut? 
high school, Work UJaitzel (harelnafter referred to as tha 
■Invastlgutar" ) . ’ rie tlma span of tho actual data callectiana 

and diocuaslons uoa from May U to May 26, 1972, during too 
aecohd yssr of ttie career education program at toe achoo). , 
'^.noun Bg Project UIGUP. 

It ahauld Inatly be o-phaalzed that thlo report in no 
uioy con reflect e complotolv coonrohgnal uB ulau of thn statue 
of ubreer education in the 9th grade at Onvld Oougloe. Due 
largely to time limltatlona, tha ufrltton laating materiala 
woro intentionally raetrictad to a fou gpecific Queetione, 
Furthermore, the porcontago flguraB cannot be taken as exact 
indicatore of atudont bellefai however, the reeponee pattern, 
varhally corroboratod in the dlocuoeionn, oppearo occuroto 
enough to datornlno general BtudpTnt oplnlono. Ovarall, 
both the evaluative and Infcrmationol nepocto of’ tha project 
ylolded pooitlve resultn. 





•nCEOtf^F 



PQ manna 1 



At tho incaptim of tan nrojact, aoniar rMirsDem ’Jui 
iilqn acianol chaoiar of ffia Futuro Teacfiars of Asnirlca (FTA) 
*'Ora Invitod to portlcinata aa dlacuasion iaodara, end > 
Hccapiod, Aftor on orientation In trig concopt of coroer 
v.,f:atlon, und pf tnr 2 of too FTA 'ronporB lad enn dlBCuaaicn, 
It :r.iCB?no apparont to tog invaotlgotor that batter roauita 
..■auld be. ochiaved if bo conducted too diacuoslonQ Doraonailv 
(rnaoona Itenlzod undor, F indlngo : £f foctlvanesa of Prcaan- 
tetion ) , Connonviont 1 V , t*m Invaotlgator led 2? nf the ?3 
total close (llficuaaiono nn cornor oducntlon, end drafted end 
ant’lv/od all teot.n. 

‘ rotont 

pretfint, adnb nj oierod by too indlvlduol toaqbora to 
their cl maos 1 to 2 cioya befora t?io dlacuoslnn ^ ua«s aopigned: 

1) Tn ottanora auantitotlvaly too canpoaitlon cf 
thp por.u'lotlnn wltf! regard tc; corner knculodqe, 
oaUafootu-n with tho curricul^w, and projoctod 
nducfttional plane. 

2) To provido a banlo for ^'inoour ing, toqathcr wlf-i 
the poot-tfiot, the attitudlnnl chanpeo brought 

Ol.iOijt by the diOCJDO i 
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Each of the 5 quastions on tha pretest had a specific 
purpose uilthin tha general objectives: 

1. Uhat ie meant by the term "Career Education"? 

(To determine the extent of student knouladge 
about the concept of career education) 

2. How much of your school work will help you in 
your life’s work? 

(To discover student attitudes toward the 
relevance of the school curriculum to possible 
careers ) 

3. Hou much education is required for most Jobs? 

(To investigate student knowledge of the 
educationsl requirements for employment; 

4. Which of the following factors is most important 
in getting a Job? 

(Generally, to investigate student knowledge 
of the conceptual raquirsmenta for employment; 
specifically, to determine the prevalence 
of the idea that years of education is the 
most important factor in gaining employment) 

5. Hou much education do you plan to finish before 
starting your career? 

(To investigate the projected plane of the 
students es a guide to tha population's 
composition, and as a reference for other 
questions) 

(See Appendix A) 



The preteet was administered to 536 students, or approx- 
imately 72% of the 9th grade pooulation. One important 
diatinctian must be made - that to obtain most'' accurate results, 
tuD claasif icatinns of the total populaticn were made, 



24 




Becauss of tima requirBraents, SBueral of the discussions 
urars held st a time u'ten 65 studsnts kneu in advance that 
they uiould be absent on field tripSt Therefore, the 
follouiing tujo classifications uere made: 

1) Full PratBst Group (all 536 students responding) - 
used for baaalins intarpretation of pop- 

t 

ulation composition 

2) Comparativs Pretest Group (471 students uiho 
planned to be in class on the day of tha 

discussion) - used to maasurs attitudinol 

change brought about by diacuaaion 



Diacusalons 

To ganerally corroborate pretest answers, and to inform 
the students about career education, the .Investigator followed 
up the pretest by 1 or 2 days with a rap session with each 
class. The sessions iiisra held in place of normal clasa time, 
an arrangement that necessitatsd the contacting and approval 
of the teachers involved. Each discussion lasted approximately 
30 minutes, with the teacher sitting in on 1 or 2 sessions. 

It should be emphaaized that ths discuBslon format was 
extramely informal, for it uaa the investigator’s opinion 
that most students would not h^ve paid attention to a lecture 
conducted in a formal style. Therefore, with the moat relaxed 
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atmoBphare possible^ the investigator utilized a questioning 
technique to drau out the students' ideas. Evsry session 
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the same general pattern: 

1) Establishment of rapport (Invastlgator gains 
attention and reepsct, and estebliahes common 
grbund ) 

2) Discussion of various high school courses and 
their relevance to poesibla careere 

3) Establishment of an, overview that almost every- 
one in the class will, at some time, hold a job 
(gives students a reason for listening) 

k) Discussion of future plans and reasons for the 
choices made 

5) Explanation by the investigator of career education, 
restricted to three components: career 
awareness, curriculum relevance, and cluster 
courses (including Jistribution of brochures on 
different cluster course at the high school) 

6) Questions and comments from students 



Post-test 



1 or 2 days after the discussioni a post-test was given 
only to those students who usre present for the discussion. 
The post-test included verbatim three of the questions on 
the pretest: #1, dealing with knowledge of career education. 
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/!/3, regarding educational requirements for omploymant, 
and UU, referring to conceptual requiraments for employment. 

A total of 331 post-testa uere adminiatBradCagain by the 
teachare), or approximately 70% of the number of comparative 
pretests. 

Teat Analysla 

The pretests and post-teata uara analyzed by: 

1) Evaluating on a subjective basis student 
knohiledge of career education (Question ^1) 

2) Totaling all ansuiera to each individual question 
(numbers 2,3,4, and 5) 

3) Invaatigating the rslsttonehip betuBen each 
student 'a ansuera; determining hou the student 
anauisred other questions for a apecified ansuer 
on a single question. 
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FINDINGS 



Futura Plans 

Question #5 on tha pretest eskad the students hou much 
education they planned to finish before starting their career. 
Certainly, the students' plans are not finalized at this time; 
the anauera are only projected plans. 

Of all responses, the largest number of students indicatsd 
that they planned to attend at least U years of collega (35%), 
Slightly leas, 3Q%, signified that they intend to start their 
career immediately after high school, 18% designated a 
vocational school, and 2 % indicated that they did not plan 
to finish high school, 15% designated another, unspscified 
plan, 

(See Appendix 0-1 ) 

Extent of Student Hnouiledgs about Career Education 

Question #1 on both the pretest and post-test uas an 
npsn-ended question asking the students to explain the 
meaning of ’'career education". Although a feu comprehensive 
anaujers uero received, the question was largely inconclusive 
in providing a substantive judgement concerning tha extent 
of knowledge about career education, Seuexal raasona, all 
due to the inexperience of tha investigator in testing, uere 
rcsponsihla for trie inconclusivo anauers! 
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1) the question uas uiordad too broadly to gain 
a specific answer 

2) The question augqested the ansuer (many students 
responded "education for a carear") 

The discussion sessions yielded aomeuihat mors useful 
results. \Zery feu students could name mors than one com- 
ponent of career education; the most frequent response uias 
"on-tha-Job training". Again, only a feu students could 
identify what a "cluster couras" is, and almost no one could 
identify the role of career education at their own grade 
level* 

Student Attitudes touard the Curriculum 

nimqtion tfZ asked tha students to indicate houi much of 
their school work will help them in their life's uork, 6% 
responded "all", U3% "moat", 41% marked "some", and 10% 
indicated "very littls". If the responses "all" and "most" 

t 

are cansidered tn signify approval of the curriculum in terms 
of relevance, and the responsiia "soma" and "very little" 
are considered to signify a lack of approval of curriculum 
relevance, both in a general sense, the answers split almost 
evenly. 49% of the students indicate general approval of 
curriculum relevance, and 51% indicate lack of approval, 

(Sea Appsndix ) 
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liJhen tha future plana of the students are correlated 
ulth their evaluation of curriculum relevance, it becomes 
clear that satisfaction utith the curriculum is directly 
proportional to the amount of education planned. For ex- 
ample, only 25 % of the students utho do not plan to finish 
high school generally agree the curriculum ia ralevant 
to possible careers, uthlle 63% of the college-bound students 

gave the same ansuer, 

■ ■ ' ■ f 

(Sea Appendices 0-3 and 0-4) 

The same pattern Is evident uhen the tuto questions are 
correlated in the opposite direction. Most students in- 
dicating general approval of curriculum relevance plan to 
attend some form of schooling after high school, and a large 
number designated 4 or mors years of college. On the other 
hand, a much larger percentage of the students uho indicate 
the curriculum is generally not relevant plan no further 
education beyond high school. 

(See Appendices B-5 and 0-6) 

Student hnouiledqe of locations 

Question #3 asked the students to designate hout much 
education^ is required for most jobs, ranging from less than 
a high school degree to more than a college degree. 56% 
indicated that a high school degree in necessary for moat 




Jobs, and 26% replied ”2 years of College", either of which 
could be termed correct (depending upon the interpretation 
of the word "moat"). Thus, 84% of the students chose a 
correct answer. 

(See Appendix B-7) 

Question Uk asked the students to designate which of 
4 poaslbls factors uaa the most important in getting a job, 

A majority indicated that either "Intereat" (23%) dr "ability" 
(54%) were most important, A comparatively significant 
number (19%), however, indicated that "years of ddur.ation" 
rated as the most important factor. It is disturbing that 
one out of every five students choss pure length of education, 
over Intareet in the Job or ability to perform the requirements. 

(See Appendix B-9) 

Not too surprisingly, a higher incidence of the idea 
that years of educetlon la the most important i actor in 
gaining employment exista among those students who alao 
believe that a college degree is required for moat Jobs 
than in other significant categories, 

(Ses Appendices B-11 and 9-12) 

Those students planning to complete at least 4 years of 
college chose "years of education" as the most important 
factor in gaining employment more often than did any other 
significant category. 27% of the college-bound students 
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chose that anauar, uhila 17% of tha next highest category, 
thoae choosing another unapBcifiad plan of education, 
galectad "yeara of education"* Finally, only 15% of thosa 
students intending to complete only high school chose 
"yeara of education", (See Appendices 0«13 and B-14) 
Conversely, of all students who thought that "yeara of 
education" la the most important Factor in gaining employ- 
ment, most (49%) also indicated that they plan to attend 
at least four years of collega* 

(See Appendices B-15 and 6-16) 

Effactiv/eneas of Oiscusslons 

Question tH on the post-test (identical to tha pretest) 
asked the student to explain the meaning of carasr education. 
Although soma individual ansuisra ware more specific and 
related to items that were covered during the discussione, 
the question on the whole was largely inconclusive in measuring 
the change in understanding of career education by the 
students. The reasons for this are found earlier in tha 
findings under Extent of Student Knowledge about Career 
Education . 

Question #2 on the post-test (#3 on the pretest) 
examined student beliefs concerning educational requirs- 
manta for employment. On the comparative pretest, B4% of 



the BtudBnta chosa tha correat anauar (high achool or tu)o 
years of CDllaga); on tha post-teat, the figure rose to 
91%. Tha largest shift, houaver, occurred utthin the 
"correct anawer" category. In the discuaoiana, it uaa ralatad 
that 80% of all jabs require leaa than a (♦-year college 
degraa, and that 40% raqulra only a high ached rtlplama. 

Dn the pretest, 5496 of the students chesa "high achool" 
as the degree of education requlrad for moat Jobs; on tha 
post-test, 79% chose tha sama answer. Clearly, a significant 
change in the right direction took place. 

(Sea Append! CBB 0-7 and B-6) 

Question #3 on the post-teat (#4 on the pretest ) asksd 
the studants to avaluata the factors Important in gaining 
amploymant. The change was insignificant (1996 to 1096) in 
the nufrbar of atudenta who chosa "years of education" as 
the nost important factor. The only change of any consequenca 
occurred in the "intorast" and "ability" araaa. After tha 
diBCusaions, more studants (2496 to 3196) chosa "intarest", 
and fewer (54% to 46%) chose "ability" as tha most important 
factors. Both changes were undoubtedly due to the stress 
in the aessiona upon ceraer auiaranasa (interest araas among 
a large number of Jobs), and upon graater interest in tha 
curriculum hecauaa it is relevant to the students' needs. 
Clearly, more emnhasis in the discussions neeeJad to be 
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placed upon obtaining, through uhatauar '"oana, the praoar 
abllltlaa for the specific job. 

(Saa Appendices B-9 end B-10) 

It should ba noted that, except for one session, all 
diacusslans were crnduCted by the Inuentigator olana. It 
la his conviction, that in order to obtain thi bast poasible 
results, the discussion leader must have a background in 
communicatlona and be Involverl directly in career education, 
both in concept and in practice. From hla axparlencB in 
talking to the studsnta, the invostigator concluded that 
without those tuic attributes, the seoBionB might not have 
been as affective, Dverall, houjaver, the invostigator found 
that the students wera generally raaponslve to the subject 
areas discussed, and that with a proper testing inatrument, 
a definite change would ba noted in the level of understanding 
of career educatlnn. 
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ulhlle noting thot very fsi*) afforta haje boon made by 
the Project UIGOR staff to date to influancB 9th grade 
student behavior In terns of career education goola, the 
investigator makes tha fcllouilnQ cnncluel-ins : 

1) Little knowledge of tha concept of cBrser 
education or Ita apollcatlon to the 9th grade 
In evident among students. 

2) The relevance of the curriculum to futura 
careers Is not apparent to a eignlflcont number 
of 9th grads atudenta. 

3) The 9th grada curriculum in general is oriented, 
in the atudanta’ eyes, toward college, and Is 
not sufficiently reeponsive to the ne^'da of 

many atudanta planning on any degree of education 
lens ti.an 4 years of college. 

T* ) Mont students are aware of the aducoti anol and 
conceptual requlrsmenta for amploymont; howausr, 
a ralatlvaly Significant minority atill bellevoo 
that a collega degrea ia a necosslty in the 
working world. 

5) Although an adequate recording inatrumant wag 
not used, the dlscueaion format appears to have 
potantlal for both orogram evaluation and 
otudont orinntatlnn. 
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s'raViCt VIG^R exponrin to anger, e in -ora octlvlti’.a 
at tna 9th qrada laval, and aa v‘->'-jngor atudenta Dova Into 
the 9th qroflB wno nnvtt nad groatnr axpo-iura to corner 
nducutinn, anv of trie folloujirg rRCori'^nndatianB ujIII be 
cut :natlca 1 ly Innented : 

1) More o'Tihaal'i should ba placed upon obtaining 
student auarenoos of the conenpt of coraar 
educoMnn, pooslbly through visual dxaglaya 
nr poetera portreylnq proqrn'n compononta. 

Studanta enould bo 'T'Dda- ouaro of the opoclt'lc 
orela and ectlvltlep of cerear ertuention at 
th^-’lr particular grade level. 

3) Greoter effort should bo r, ops, in cooporntlcn 
ul th tefichoro, to identify occupational op- 
pli cations of ttiQ enneapta taught In ecodehic 
coLiraan, and to Incorporate tnoao anniicot i onn 
Ir, to the curriculum, 

'•) Hors contact ahauld ba mado by tho 'JIGslR staff 
uitth teachora on on individual or snail group 
bucla In dlaar up mloundorotandlnqs ab 'ut 
Cur oar education and Its intefit. 

b) ‘'-n evaljotlon and orientation offort •il3ili-..'r 
described In thio report snould be 
c no an to Rvelunta student prnqrnoB 



nnr} p>r;-jancj kno^ilrid'ifl o'" cereor '‘daCiUion, 
with tho follwlnt) procn;lur«l[ rflco'^-^erirfot i non : 

b: Ttie nvOiuallon-orloatBlion oro.loct 

RMould tifl canfjuct(K) In V &. fall of' ,‘.hw 
/nnr, wall bofora t’'-e Ttudanta forocoat 
*’ 0 T tba nnxt yoer'o courneo. 

b , ’^noijlofl of doraer aducotlon onould 
be tegtofj ui tn a nariori of gneclfic 
"uofjtlona dealing w’tn prncjrom co^oonant n. 

r, ; '-‘ll orientation anould be conducted, If 

oonaldls, by a atudont with o bacvgrounri 
o 

1 ;V oom-~unlcnt Iona flnd «xt(>f'alvB kno'jlBfKlf! 
nf t’-'.a carter educ..-', ‘ l-'n proorc^. 

(i ; In the dlBcuaslon eoflolono, -oro sfEnhooln 
ghnuld ba placed upon visual cjffecta 
(r'O'jtnro, coorto, etc,). 

n: t fM'chc ra nhould bo gi'jon npnortunst,' 

*.0 r 03 pond to the or ;j(ict and .TBico 
;■ (!r.o“'*-'nndi)tl ne fo" chnn^^n , 
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I'AVID rOUGLAS 9TH GRADE CAREER EDUCATION EVALUATION FFI-TEST 



Please provide the follcwinp inforriation about yourself: 

Sex: Male 1,’unber of years spent in the 

Ferriale David Doup.las School System 



Please unswer the follovinp questions, where appropriate, by circling the 
letter of the answer that you nersonallv feel is best. 



(1) ’Fnat i*s meant by the term "Career Education"? 



(2) How much of your school v;ork will help you in your life's work? 

a. all 

b . most 

c. some 

d. very little 

(3) How much education is required for most jobs? 

a. less than a high school diploma 

b. high school diploma 

c. two years of college 

d. college degree 

e. more than a college degree. 

(4) V/hich of the following factors is most important in getting a iob? 

a. interest 

b. years of education 

c. personality 

d. ability 

(5) How much education do you plan to finish before starting vour career? 

a. less than high school 

b. high school 

c. vocational or technical school 

d. four or more years of college 
c. some other nlan 
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DAVID DOUGLAS 9TH GRADE CAREER EDUCATION EVALUATION POST- TEST 



Please provide the following information about yourself: 

Sex: ilale Number of years spent in the 

Female David Douglas School System 



Please answer the following questions, where appropriate, by circling the 
letter of the answer that you personally feel is best. 

(1) Nhat is meant by the term ’'Career Education”? 



(2) How much education is required for most jobs? 

a. less than a high school diploma 

b. high school diploma 

c. two years of college 

d. college degree 

e. more than a college degree 



(3) 



Which of the following factors is most important in getting a job? 



a. interest 

b. years of education 

c. personality 

d. ability 
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STUDENT'S FUTURE PLANS 



How much education do you plan to finish before starting your career? 



Less than 
High School 


High School 


Tocational 

School 


4 years 
Of College 


Other 

Plan 


12 


145 


85 


168 ■ 


72 


2 % 


3C> 


18:J^ 


3 % 


15 % 






REIKVANCE OF CURRICULUM TO CAREERS 



How much of your school work will help you in your life's work? 



All 


Most 


Some 


Very Little. 


30 


218 


207 


56 


6% 


U3% 


hl% 


10^ 


U9% 


^1% 




:OnF,EUTION OF FUTURE FLMjS WITH RELEVANCE OF CURRICUim 



How much education do you plan to finish before starting 
your career? 



•S 



p- 

H 

0> 

x: 

H 

d 

H 

8 

x: 

o 

ff) 

b 

o 

>> 

O 

o 

x: ? 
o 

P 10 

gd 

E r-i 





Led 

High 


“han 

School 


High School 


Vocat: 

Sch< 


Lonal 

30l 


L yei 
Colli 


irs 

sge 


Oth 

Pla 


er 

n 


All 


1 




1 

1 

1 

5 

i 

1 


1 

3% 

t 


2 


2% 


13 


e% 


5 


7% 


Morst 


2 


17% 


1 

L7 


1 

1 

33% 


LO 


k3% 


93 


53% 


31 


I Uk% 

1 

1 


Sorve 


5 


k2% 


71 


U9% 


38 


U3% 


L9 


2% 


26 


37% 


Very, Little 


L 


33% 


21 


13% 


9 


10% 


15 


e% 


8 


12% 


Total 


12 


10Cf% 


ILL 


lOOJfc 


89 


100% 


170 


io6% 


70 


100^ 



EXAMPLE ; Of the ILL responses to question indicating that 
high school would be the final level of formal 
education the respondent would receive, 71 > or U9% 
of the total specified the "some" of their school 
work will help them in their life's work. 
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Hofw much of your school 
Kork will help you in your 
life ’ 3 work? ^ 



CORRELATION OF FUTURE PLANS WITH RELEVANCE OF CURRICOLUM 
How much education do you plan to finish before starting your career? 
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Less than 
High School 


High School 


Vocations! 

School 


4 years 
College 


Other 

Plan 


3 


52 


42 


106 


36 


25 % 


36 % 


47 % 


63 % 


51 % 


75 % 


64 % 


53 % 


37 % 


49 % 


9 


92 


47 


64 

j 


34 

1 



70^ 

60% 

50 % 

40% 

30 % 

20 % 

10 % 










■•'Hesporidcutr) ruirki.ig "all'’ or "most" indicate ttiat the curriculum is 
/•er.oraPy rebjvant; thn-^e marking "some" or "very little" indicate the 
curr.culum is generally not relevant. 
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CORRELATION OF RELEVANCE OF CURRICULUM WITH FUTURE PLANS 



How much of your school work will help you in your 
life * a work? 
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All 


Most 


Some 


Very Little 


Less than 
High School 


1 


k% 


2 


1^ 


5 


3% 


4 


1% 


High School 


5 


Y)% 


47 


22^ 


71 


31% 


1 

21 


31% 


Vocational 

School 


2 


8% 


40 


19^ 


38 ' 


20% 


1 

9 

1 


j 16^ 

1 

1 


k years 
College 


13 




93 


kk% 


49 


26% 


15 


26% 


Other 

Plan 


5 


19^ 


31 


1U% 


26 


.\u,% . 


8 


lk% 


Total 


26 


100^ 


1 213 


100%. 


189 


100^ 


57 


lOC^ 

— 



EXAMPLE ; Of the 213 responses to question ^2 indicating that 
the respondents felt that most of the curriculum 
will be useful in their life's work, 93, or kk% 
of the total, also specified k or more years of 
college as their goal. 



CO??.EUTJOr: of AKCF of CURRICUIU’' with future plans 
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Less than High School Vocational 4 years Other 

High School School College Plan 



STUDENT P."LIF-FS CQI.'CERNIHG E.DIJCATIONAL REQUIREXF.NTS FOR EMPLOYTt‘>iT 



How much education is required for most Jobs? 



Full 

Fre*-test 



Less than 
High School 


High School 


2 years 
College 


College 

Degree 


More than 
Coi lege 


k 


29 a 


135 


71 


k 


li 






lk% 

1 


1?' 


5B>' 26? 

1 8U% 



Comparative 

Pre-test 



Comparative 

Post-test 



Less than 
High School 


High School 


2 years 
College 


College 

Degree 


More than 
College 


2 


231 


129 


61 


L 


1% 


%% 
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lk% 
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8U% 


2% 




n% 




6?: 


1? 


79?: 
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:UATION OF FACTORS r-ffOTflANT IN GAIN!:/:; KM:- lOYKr.NT 



'which of the following factors is oost ir^xsrtant in 
getting a job? 



Intorfjat 


Years 

Of Education 


FereorAlity 


AViilty 


r 








135 


112 


?/ 


31/. 




19? 


Li. 





Conrarative 


IntoroDt 


Years 

Of Education 


Foraonality 


/.-illty 
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QORRLLATIOK OF FACTORS iy.K)RTA:,T li; 

GAi:;i:.'G E:■^PIOY>^F:^T v/tth future, tl/jt, 



V/hich of the following factors is most important in 
getting a job? • 





Interest 


Years of 
Education 


Ffjrsor^al ity 


Ahility 




I 






r 




less t.hian 
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Of m !•': j oi t'.' qn-'otion -'h '-i 

I h-'it. ''ysar;; o;' i :.n" i r- the rr.o.- ' '.z.' :rta.i. 

fif'tor ' n er.ir '• ■•y>'aent. , , or of Lh'.' 

total, al'^o r.; i . ;j 71 qu'.-', tioi, that t' ay 
t'hiri 0:1 at.ter. i ! i.’i: at -east L ye-a.-^ of rol>_he. 



"t-:r..',il-.-i- t.'t.a.J-. ■ 
tc ;-iul . : Ic anrv. 



[revi o;,' chart.s, result;; frorr. deieti 
r-C'.uctTninr futuru plans. 



■;n-: 



51 



Vniich of the folloViing factors is most important 
in getting a job? 



CORRELATION OF FUTURE PUNS V;iTH FACTORS 
IMPORTANT IN GAINING Ef-IPLOYMENT 



How much education do you plnn to finish before starting your 
career? 





Less than 
High School 


High School 


Vocational 

School 


4 ye 
Coll 


ars 

ege 


0th 

Pla 


ler 

in 


Interest 


1 

i 

2 


17?'. 


3, i 

) 

1 

1 


2k% 


21 

i 

i 


I 21% 

1 

1 


39 


20%. 


28 


37? 

1 


Years of 
Education 


• 5 


L2? 


1 


1 

i 


14 1 

1 


145^ 

1 


54 

1 


27% 


13 


1 

11% 


Personality 


1 


9% 


i 

5 i 


^ 3% 

i 


i 

' ' 

5 : 


i 

! 3% 


1 

5 


2% 


3 


U% 


Ability 


k ■ 

i 

1 


32% 


93 


i 


59 


60% 


105 




35 


I h2% 

] 

i 

\ 


Total* 


12 


lOCX? 


162 


100% 


99 


\oo%\ 


203 


10O% 


76 


I 100^ 



EXAMPLE ; Of the 162 responses to question indiceting that 

high school will be the final formal education before 
the respondents begin their career, ?5, or 15/e of the 
total specified on question that "years of education' 
is the most important factor in gaining employnnent. 



■*^maller totals than in previous charts results from deletions due to 
multiple answers concerning futxire plans. 



CORP.LLATIQN OF FirTUHZ PLANS V.’ITH FACTORS IMPORTANT IN 
GAINING SM?LOY!-!ENT* 




•**Magnification of preceding chart 
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t!ow much ehucataon d ) you plan to finish b?efore r tartinf; your c-'Tor? 
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Mafni rication of pr-‘ ceding c hart. 
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APPENDIX B 



Included in this Appendix: 

B-1 Quantitative Summary of Baseline Information 
shotring numbers and percentages of respondents 
by group and level 

B-2 Simplified Summary of Project Component Status 

According to Administrator, Teacher and Counselor 
Responses 

B-3 Gross Data Synthesis by Levels, Respondent Groups 
and Components 
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APPENDIX B - 1 



Project VIGOR Evaluation 



- Baseline Information 


Collection ~ 




Quantitative Suimnary 


Administrative 


Total 


Number 


Percent 


Section I 


Population 


Responding 


Responding 


Grades 1-6 


11 


11 


100% 


7-8 


4 


1 


25% 


9-10 


3 


3 


100% 


11-12 


3 


'3 


100% 


Admin. Totals 

Teacher-Counselor 
Section II 


21 


18 

\ 


85.2% 

(Average) 


Grades 1-6 


235 


149 


63.9% 


7-8 


79 


23 


29.1% 


9-10* 


14 


5 


35.1% 


11-12* 


26 


20 


79.0% 


9-12** 


132 


96 


72.7% 


Teacher-Counselors Totala A86 


293 


60.1% 



* 

** 



Counselors, Occupational Instructors and Department Heads Only 

All staff except counselors, occupational Instructors and department heads 
(abbreviated Instrument) 



APPENDIX B - 2 



Simplified Summary of Component Status 
According to Administrator, 
Teacher and Counselor Responses 



Component 


Respondent 

Group 


Level 

j 


Satisfactory 

Progress 


Needs 

Improvement 


Unsatisf actor / 


00-Awareness 


Administrators 


1-6 


X 






Teacher-Counselor 


1-6 


X 






9-10 


X 






10-Explora t ion 


Administrators 


7-8 


X 






9-10 






X 


Teacher-Counselor 


7-8 




X 




20-Guidance 


Administrators 


1-6 




X 




7-8 




X 




9-10 




X 




11-12 


X 






Teacher-Counselor 


1-6 


X 


X 




7-8 


X 






9-ld 




X 




11-12 


X 






30 -General 
Curriculum 


Administrators 


9-10 






X 


11-12 


X ^ 






Teacher-Counselor 


9-10 


X 






11-12 






X 


9-12 




X 




40-Vocational 

Clusters 


Administrators 


11-12 


X 






Teacher-Counselor 


11-12 


X 






50-Work Experience 


Administrators 


11-12 


X 






Teacher-Counselor 


9-10 




X 




11-12 


X 






60-Articulation 


Administrators 


1-6 




X 




7-8 


X 






9-10 




X 




11-12 




X 




Teacher-Counselor 


1-6 






X 


7-8 




X 




9-10 




X 




11-12 




X 





APPENDIX B - 3 



• G ross Data Synthesis 

Included following is infonnation synthesized from all questionnaires 
returned by administrators, teachers and counselors. Minimum Interpretation 
was applied to the responses, although some were synthesized within categories 
or sub-areas In order to facilitate the data reduction process. The gross 
data synthesis Is presented In a format compatible with the outline and 
sequence of questionnaires; 

Grades 1-6 
Grades 7-8 
Grades 9-10 
Grades 11-12 

Grades 1-6 
Grades 7-8 
Grades 9-10 
Grades 11-li 
Grades 9-12 



Section 1 - Administrators 



Section II - Teachers-Counselors 
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GROSS DATA SYNT’HESIS 



I’roject VIGOR Evaluation, (Questionnaire 
Sec t ion I , Grades 1 -6 -- Admi nistrators 

These responses are from 11 elementary school principals. 

A. 00 - Awarene ss 

1. All of the elementary princip.'ils reported that district goals 
have been established and nine out of the 11 stated that action 
plans had been prepared in their schools. Eight of the 11 stated 
that implementation was starting or underway to some degree. In 
three of the 11 schools some staff assignment changes have been due 
to career education emphasis. Along with all of the 11 reporting 
that their schools had staff Involved in orientation to career 
education, the responses Indicate that elementary schools have 
attended to informing and involving staffs in career education 
awareness programs. 

2. Less than one half of the schools had community personnel come in 
and less than one half the schools sent teachers to observe work 
experiences . 

B . 20 - Guidance 

1. Three-fourths of the schools have counselors assigned with responsi- 
bilities to serve teachers as resource people, but only one-fourth 
indicate that teachers utilize services of the counselors. 

2. Three of the eight counselors are Included in planning, scheduling, 
and problem solving meetings about career education. 

3. Principals suggested that supplying more information and providing 
for better communications would be important along with more time 
for counseling. 

C. 60 - Articulation 



1. Teachers have been given information about articulation through 
workshops and guide books generated at the district level. 

2. Very little indication of attempts to maintain continuity through 
junior and senior high schools. 

Section 1, Grades 9 - 10 - Administrators 

Although three administrators responded, two of the three vice-principals 
stated that they were not involved in or fully informed about the program, 
and made very minimal contributions. 



i. Although there may be goals and objectives lor vocational expioratlvri 
available at grades 9 and 10, there is no indication in tlic quen- 
tlonnalre responses that any exploration program exists . 

B. £(} (»uidxance 

1. VIGOR has had a slight Inpact on guidance* but information 

provided by tiie respondents is too meagex to be interpreted. 

C . 3 0 - Gen e ral Curr iculum 

1. Information on the questionnaire is contradictory and incomplete to 

the point of not being in terpre tab lu , indicating that the administra- 
tive staff v;lthin the junior building does not have a common undcr- 
ntanding of the VlCtlK Prop, ram. 

* bG - Articulat ion 

1. Some effort is made to use the same people at several levels, and 
program outlines are used to some extent to coordinate career 
related aspects of courses. Respondents indicate very little 
emphasis placed on articulation. 

Sec ti on I ^ Grades I I - 1 2 - Ad ml nis tr at or s 

Information for this section was provided by a vicc-prlncipal and an asslRtant 

principal at the high school- 

A- 20 - Guidance 

1. The Project has provided for additional staff to help provide 
guidance services. In die high school these include a program 
of guidance and assistance to students in developing career goals. 
Students are being helped with long-grange planning through individual 
counseling- Seniors work with their counselors on short-range goals 
and planning the first steps they will need to take after graduation. 

^ ^ ~ Ge neral Curricu lum 

1. General curriculum modification goals have been developed and action 
plans for obtaining them have been written- Changes in teacher 
assignments and adminietrator or nontcaching staff assignrodnts have 
been made and special facilities as well os instructional materials 
and equipment have been provided to facilitate career education. 

2- Tersons from the community have been used in instructional progrtw; 
and on advisory committees- They have helped the cluster staffs 
and VIGOR staff on a regular basis. 



3. Jiigh 5chcx)l fltaft Dcn^era have ail Kiven orientnticm cn carter 

education, They have been given <ur opportunity to vloit bualncH.'y 
and Industry in the area, 

4. btudontB from private achoolfi h.five n<.)t [participated in the prop, ran. 

I ^ loHtertt 

L (k>a.lfl have been written and plana developed : ron clusters in the. 

Hcnlor high program, Full-ticc instructors* certitied vocational 
1 milructors , and seven people in the VI(X)R olilce are assigned to 
the cluster program, 

J. Advlapry cocmittees have been established for each cluster area, 
and have influenced progrnraji in course content, type ot facility, 
and work experience program. IcacherB and counseiuru also serve 
on the advisory connltteCB. 

i. Special facilities have been cstablinhed wi;ere building opace per^ltti 
and coinmunlty facilities are being utilized. A liciitcd but groving 
cooperative fellowship has been established with buBlncsB mid industry 
in the area, 

A. Staff ratitnberB have been given releaned tlcio to visit appropriate 
buslneiis and industry in the arcs. 

* J d - ric _bxp e r 1 e n c e 

1. According to Uie two respondents, goals have been developed aiid nro 
known to all the part Icipatirig nxMubcrs of the staff. Teachers have 
been reassigned to sonie extenj; and arc associated with work experi- 
ences In relation to their teaching cluster- Respondents believe w*ork 
experience offerings should be increased in variety and number, 

2. leachcrs and counselorB have been Involved in planning comrltteeH 
and have been given released tinvc to vlait business and Industry. 

An eftcctlve working relationship with business and industry exists 
but should be expanded, Some businoBS and industry representatives 
have visited the school. 

r. , oO - Art icul a t l('p. 

i. Faculty orientation, i acuity discussion to procnote coordination o: 
curriculum and career education, and Botne nerv courses or ciiangcd 
patterns in existing courses have all been working towards artlculaih* 
inc problem of efficiently interrelating a number of coerplex compenent 
that are still in the development stage and are found in different 
schools requires attention of a trained staff, such as VICfOR pcrsonru’l 
J ciii s co::muin i c 7it 1 on , althou?;h neces;. jiry , in not Sul f id t.sit ;v 

it sc.! It. .ic’nlf‘ve .sr t i tUi 1 L i iui , 
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.^ec Ci on II ^ 



r r hp r n - Coun h cl : • r h 



Ar.i" t. atcir^n cn ot Ccadujrei ar.J counHeior?i Ij^ le^pcjuso to the career iryare- 

:u'.!>s quofttior.fi wre r.%ruh*or>l xoci wlthirv a frarx* of rcfe.re.nce c'rtph/i5 1 s 1 ?:g : 
(i) tc.ichi'r it'iVi.d verxnl in cax'Or etlucrtlon progra :2 planning by Hchool or 
district; (Z) ftctlvltlca carried on to tench career educntlon «varcnc«ft; 
nnci (3) evidence of deal red educational outcotxca. Tire tcachera and 
cour.belorft reopanscs were grouped by grade level and then by ochooK Scoo 
inferencea f rora thene BCnteoenu* are an follova; 



]. bclux)lo nr.d grade levelo In which njorc Btatccaenia vote at?out 

plannings oIbo i, ,d ar^re Biateoeute Indicating evidence of 
favorable outcorjoft. hcJ^oole and grade levels having negative ntatf'- 
cente about planning on the part of tertchero, also had tDoro negative 
fU/itecaentft conc<‘nilng evidence of expected outcocjea. 

bnned on Btatc::xMae Irois lour ochoola turning in teachern* questlea- 
nairea, the loveat grades gave noat poaitive atateoentoi regnrdini^ 
prograr: cf fee t Ivenean , A conenem reaction aeeiaed to be that the 
caiccr wareneea efforta were very little different fro* past 
aocial etudlca activlcleo and criphaaca, eo they could be token In 
btrlde with 9 OD 0 additional benefits accruing auch aa field itipu. 
Hcvevcr, n ar-all nlnorUy Indicated that oinco there vob little 
difference the career education cjqphaaia waa unvarronted. There 
verc no negative ataccDcnts about outcocuiB from first or second 
grade teachers. Less Iriforoiatlon is exj>ecccd fron flrat or aeccrnJ 
graders na evidence oi Job awarencBS, ai^d they arv not expected tc 
claBfjify jobfi In lolatcd clustera. 

3, dueat ionnal re HtatecitMUa indicate that the schools vary In career 
education prograsi IrcploDcnt at Icn, Sense achools hav^i (1) 
tAiculjcjy j>art ic^lpnt iw and acceptance of the pro&rap to generate 
u favorable inajorlty opinion; (2) charing a»ng teachers and/or 
ox ganl aaMonti of teacher effortu; nr^i (}) effective Icnderahlp vithin 
the building. Other nchools report very tr^inlcial Involvecient of fflcul 
rfc.'rJ)c»rs In prograr. . 

xl i'l;ixn\in£ In ftorne schooln in uv organf^ed that irvery 

teaciu’t wishing to participate in Involv^jd. In ether 
ftchoolfl thcr..' 1ft no ^‘ntlon of toacb.t* n» ’ help it', pr^*- 
c.r-cc- pi arm! r.g. 

. : ( .iLecitnt s teferrlt;g to i mu rue 1. 1 anal actlvitic?* re flout 

iha vide range ot planning by school cotmlttcca . Sooe 
'.urrlculun dove lopaj<?nt , baaed upon career eduratlcni sconla, 
dea erven recognition for excellence at cne etui of tUe 
c.r.clnuun. Lack of any i n.dirat :h>r. of n:>diflrd currl c ‘u ; u.'-, 
i l Iv eal' 1 V (\r th.o ot?:er t'KUerx*. 



3.3 Outcomes expected of the program were assessed by design 
in two schools. This is an important consideration for 
future program modification by the Project staff. The 
support to program development given by evidences of 
success of professional efforts systematically and 
accurately evaluated is invaluable. Two apparent inhibi- 
tors of program change within the institution: (1) the 

contention that this isn't really new, just a different 
language; and (2) the conviction that "this too shall pass 
away if we all just ignore it,’’ might be overcome by evidences 
of positive results from the career education program. This 
evaluation component for educaticnal outcomes must be planned 
rather than left to casual subjective observations if it is 
to succeed in motivating teachers. 

Variation in availability of materials is also evident in teachers' 
statements. Some teachers "bought their own" and others said they 
were amply provided for. There is some indication that lower grades 
fared better in availability of supplies and equipment. 

5. Many suggestions for improvement of career awareness programs included 

more materials and ways of getting them. More significant in terms of 
career education philosophy were suggestions for: (1) specific subject 

status for career education; (2) a scope and sequence for career educa- 
tion; and (3) guidelines for teachers to follow. Better organization, 
better communication, and more sharing of projects among teachers were 
also suggested. 

6, Other observations and opialplls included some emotional rejections of 

both the evaluation questionnaire and the program, but no information 
contrai^'^dicating continuance of the program. Several positive sugges- 
tions such as: (1) show teachers- the real values of the program; 

and (2) provide the in-service needed by teachers will be of value to 
the Project. The fact that teacheta have asked for it is a strong 
entry argument for offering in-service activities. 

20 - Guidanc e 

Information in this section was synthesized with intent to orgarilze informa- 
tion by: (1) counselor participation; (2) counselor effectiveness; (3) 

teacher participation; (4) teacher effectiveness; (5) counselor-teacher 

interactions (6) effectiveness of counselor-teacher interaction. 

1. Difference between grade levels was not discemable due to the 
small number of teachers making individual responses. 

2. Difference between schools are not shewn due to small amount of 
information in school responses. 

3. Neither teacher nor counselor participation or effectiveness in 
providing guidance servites can be assessed through the sample ol 
questionnaire responses obtained. It is possible that teachers 
thought this part of the questionnaire was for counselors to fill 
out only . 



c. 



60 - Articulation 



1. Responses were examined by grade level for four schools. There was 
no real difference between schools.. No grade difference was discern- 
able except for the staff person visitiag all six grades for forecasting 
purposes. 

2. Responses were few for this section and lacked depth. 

Section II, Grades 7 and 8 - Teachers-Counselors 

A. 10 - Vocational Exploration 

1, Vocational exploration is being planned and implemented by students 

and teachers. Experiences involve actual work and placing the 
student in direct contact with workers. ^ 

2. Students from- Gilbert are far from business and Industry, and Floyd 
Light Middle School students are limited to opportunities closely 
related to the school. 

B . 20 - Guidance 

1. Guidance functions are all adequately implemented with respect td 

faculty involvement in helping students: (1) relate to the world 

of work; (2) relate school courses to work; (3) assist their own 
interests; and (4) see how their own personal characteristics relate 
to occupational requirements. 

2. In order to serve more students, they need more counselor .time , more 
in-service for all teachers, and more materials and films. 

^ ‘ 60 “ Articulation 

1. Articulation is rather broadly interpreted by respondents to 'nean 
something more like complete coverage. Forecasting seems to be the 
main student-counselor activity facilitating articulation. 

Section II, Grades 9-10 - Teachers-Counselors 

A. 20 - Guidance 

1. Information on guidance came largely from two guidance counselors. 
Teachers and counselors help students with career goals in informal 
discussions or in forecasting procedures. Teachers try to relate 
curriculum to vocational needs. 

2. Long-range goals and plans are discussed but not the forthcoming 
immediate postgraduate plans of students. 
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3. Students help assess their own interests and aptitudes through 
discussions with teachers. 

4. No indication on emphasis on developing attitudes toward work. 

5. More personnel and more guidance resources are needed. 

30 - General Curriculum 

1. Teachers and counselors have been involved in goal development, but 
there is no information about developing action plans. 

2. Teacher assignments with career education emphasis have and will 

continue changed . 

3. Pamphlets are made available to students. 

4. All counselors and teachers have beien given orientation on career 

education. rf 

I 

5. Teachers and counselors have not visited business and industry to any 
appreciable degree. 

50 - Work Experience 

1. Some work experiences have been scheduled by counselors or teachers 
and some provided in actual work environments. 

2. Work experiences are planned and provided mentally retarded students. 

60 ~ Articulation 



1. Teachers and counselors discuss continuity of offerings with 
individual students. 

2. Teachers and counselors try to provide continuity of activities for 
students through the forecasting assignments. 

3. Some tellers try to relate their subjects to vocations. 

4. There is no real emphasis on articulation. 



Section II, Grades 9 - 12 - Non-Cluster Teachers Oniy 

Teachers’ responses were tabulated separately by discipline for comparison 
purposes. Groups with more than six responses; language arts - 24, social 
studies ~ 14, math -- 11, fine arts ~ 10, science - 7, and a group of eight 
unidentified questionnaires were examined for differences in awareness, 
participation and goal development, and assignment changes. No differences 
were discernable. 
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00 - Awareness 



Nearly all of the teachers Indicated awareness of VIGOR. Three-fourths 
of them gave an answer other than "vocational education revisited," 
showing some awareness of career education vocabulary. 

30 --^General Curriculum 



1. One-fifth of this group, which excluded counselors, occupational 
Instructors, and department heads, gave even a minimal indication 
that they had participated in curriculum modification. About one 
out of twelve mentioned some activity or assignment change. 

2. The character of the responses reflected minimal program Impact. 
Compared with 1-6 teacher responses, and 9-12 were much more detached 
from the program. 

3. A small number indication that the VIGOR materials were used is 
consistent with the above. 

4. Opinions are divided on need for information or orientation for 
teachers. It is likely that some teachers are satisfied with 
scanty information because of little or no involvement in career 
education planning and problem solving meetings, and no contacts 
with the cooperating business and industries. However, the need 
for both orientation in depth and continuing information about 
progress of the program is apparent. 

Section IIj Grades 11 - 12 

Occupational Teachers, Counselors and Department Heads 

20 - Guidance 

1. From responses of the eight special teachers that answered this 
section, there is recognlzatlon of Lhe Importance of counseling 
efforts made by both counselors and teachers to guide career 
education planning by students. There is some indication that 
their efforts have been effective. 

2. Department heads did not respond as optimistically as did 
teachers, indicating the need for a special effort to support 
and draw support frdm the high school department chairman. 

3. The group of respondents as a t.’hole recognized and supported 
the guidance efforts of goal setting, long-range planning, and 
short-range planning as well as the importance of basing these 
activities on students' interests and abilities. Additional 
support and information was called for including supplies such 
as tests, test materials, and information such as location and 
nature of all work experiences possible. 
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B. 30 - Articulation 

1. Some things are done in schools that can be pointed out as 

articulating activities, but there is little indication that 
program articulation is of much, concern, either as a concept 
or as a goal. 

C . 40 - Clusters 



1. Responses to the A ai\d B cluster questions were negative only two 
times out of 40. Both were counselors. Half of the 40 did not 
respond. This pattern of very low rejection and high rate of non- 
response is found in the first nine questions. Probably those 
individuals connected with the cluster know them very well, while 
others did not feel sure. 
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2. Responses to ways individualized instruction opportuirities are 
provided and the extent to which they are used by students were 
the best in section five and should provide a point of entry for 
the Project staff to further develop the cluster concept. 

50 - Work Experience 



Cl’ 



1. The counselors, occupational instructors, and department heads 
responding to the work experience questions were in general agree- 
ment that enough was going on to allow a favorable answer to most 
of the questions. 

2. In the present stage of development of this aspect of the program, 

the important apparent next steps in management include: (1) 

provide definite operations and summary information to the mani- 
pulators (teachers are planning the scheduling according to the 
respondents); (2) state criteria for qualitative aspects of experi- 
ence (students should not stand around and learn how not to work) ; 
(3) provide a simple combination record-keeping activity suggestion 
document, periodically available to teachers and possibly to 
students . 

3. Job assignment follow-up information, especially on part of depart- 
ment heads and counselors, is indicated by their lack of information 
on question Ig. Special teachers seemed better informed. 

E. 60 - General Curriculum 



1. Department chairmen have very little to offer concerning goal 
dcvTclopment , action plan development, and changed assignments. 



2. Probably all but very new members and the staff have had some 
orientation to career education. 
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3. Department chairmen did not respond to the number of people 
visiting business and industry or to the extent teachers and 
counselors are involved in planning and problem solving. 

4. hack of suggestion or observations in the area of general 
curriculum is noticeable. 
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APPENDIX C 



Included in this Apf>endix: 



C-I - Questionnaire Component 
Structure (Matrix) 



C-2 - Exampies of Tliree 

Questionnaires used in 
the Evaluation 



C-3 - Interview Outline 
Used by OBE Staff 
Specialists 



APPENDIX C-1 



Questionnaire Component Structure 
(Nine by Seven Matrix) 

S:''on pn ;;'ft c:oinponeiii:J ,vere diiTerentJated for nine 
rcsnontienL groups, providing from one to five response 
categories for each group. 





Respondent Groups 


[ 1 


Grade/Class 

Level 


Administrators 


■ ' V 

Teacher S' Counselors 




PROJECT 


COMPONENTS 


1 ■ 0 


Career Avrareiiess 
Guidance 

Articulation , 


Career Awareness 

Guidance 

Articulation 


7-8 


Exploration 
Guidance 
Articulation 
General Curriculum 


Exploration 
Guidance 
Articulation 
General Curriculum 


9-10 


r 

Exploration 
Guidance 
Articulation 
General Curriculum 


Exploration 
Guidance 
Articulation 
General Curriculum 


11-12 


Work Experiences 
Guidance 
Articulation 
General Curriculum 
Clusters 


(Occupational Teachers , 
Counselors, Dept. Heads only) 

. Work Experience 
Guidance 
Articulation 
General Curriculum 
Clusters 


9-12 




(Basic Educ. Teachers Only) 






General Curriculum 
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APPENDIX C-2 



Following are examples of three questionnaires used in 
the evaluation. 

The three shown are: 

Administrators- Grades 1-6 

Teachers-Counselors- Grades 11-12 

Teachers only - Grades 9-12 

Instructions were the same for each of 9 instruments. 

A majority of the question items used in all other 
questionnaires are shown among these three^ Co^mplete 
sets of the nine questionnaires are available from the 
VIGOR office or the project evaluator. 
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Career Education Program 
Project VIGOR Evaluation 



Grades 1-6 
Section I 

This section to be completed 
by Administrative Staff 




liuildiag 



iVepa red by Date 



Title or 

75 
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Instructions 

Please read each of the following items and, for those that are witliln the scope 
of your expc i ieiice with the |)rojeet, provide as niucli information as you are able 
concerning either or both of the following: (1) ft'esent status and (2) Change 
since the inception of die project. 

If you have no experience v,'itli an item or have no basis for making a judgment 
about it, leave the item blank. 

Conimimication will be enhanced by your use of any specific measures or Indicators 
of quantity or quality such as a change in the number of students enrolled in a 
particular course. 

If you have an impression or opinion aljout an item but do not have enough informa- 
tion to express your response in measurable terms, please write a brief narrative 
statement on the item. 

Tlie items that follow are not assumed to adequately cover all aspects of the 
project. We hope, however, that these items will be useful in helping you review 
your experiences witli tlie project, to focus on the results of those experiences, 
and to communicate information tliat will be useful in assessing the impact of the 
project. 



Please add additional items or enclose supplementary information that you consider 
!)erlinent. 



lYojcct vk;or 

C5rades 1-6 



Acinunistrator’s Assessm^rat 

I. Qirot'i* Av. arc'iK’.ss 

a. ! (avc‘ ;:o.t!s •;! ••! jL\Mi\‘es i^ccn cs^aldislied i\w drvch ‘[)niem of a CvU'cn* 
awareness [irograin in the District'!^ 

i>. ilavc action {)lans for these gt)als been prej^arod ' 

'In what extent have they been implemented? 

L. Ma\a* changes in lea.cher nr counselor assignments been made as a 
I>art ot the career awareness et'hmt Please explain, 

xl. Have administrative or non-teaching staff l>een given special assign- 
ments iiiV()lving caret'r av.areness? Please explain, 

e. What [vrsoiuiel or other resources frt)in the coinmuiilty Inive bt;en 
mili'/trd ill instructi(')iial progM'ams ? 

I. I lave staff members involved vAth the career a\wireiKcns effort been 
given an orientation on career education? licnv much time was 

spent 

g. livive staff members been given an (.^pporuinlty to visit business and 

industry in tlie area ' I!ov. mai;y staff members ^ 

\ low many visitatioiO' 

h. IlavcJ staff members uho have a role in career education been involvoi 

in planning and problem -solving moetimis? How manv'' 

How much involvement '.’ 

I, To v.hat extent have students from private schoeds in the communitv 
pariieiiMted in activities resulting: froni h‘oject 

1 . What suggestimis do voii have for impi'oving the caiw-er av. aren.es‘>: 
as[>eet of the program'^ 

k. t Siler olrservcitions. 

II. ^ iiiivlaiice 

i. ll.is Pi’tijcct \'Uaoi( iMcreaseii tlie sjvcific guidance '-'ervices availa.}.>k‘ 
to sMuimits in assist in assessing tiieir own interests and aptitude's ^ 
Have tliere l>een change's in staffing or \vm*k as.sigmnent.s in order to 
acLoniiplish this ^ 

b. Has anything been doiK* as a re-sult of the [irojeci that has lielped 
stuiients de’Veh^p betteo* concef)ts' vocations aiul m.ort' jxvdtive 
a-ritn io-,vard productive v.(U*k ' 



. . lias ihii [Ji’oject provided a f>ro^;raru of >ruld;4ru'o ,ind i o *•' 
tn Tl)t; development of cart.rer pna.ls ' H.’U lu.iiw :..ivr m*rn 

idwtiiuj.^* of these services? 

(1. 11 1 .- .1 pn‘j;ram of education and a:osistaiKc In ih.e j’)r<.'[ur<cton of loiu; 

ran^te* plans fur attaining career >;oa!s hern provided ' Hcv. n:a:r. 

students have {participated ' 

e. Is ^rmdance :ivailal)le to srudeiss in se tting sir >rf - raivpe goals ur.d 
prej'paring acti^ai [dans for the fir.st stefi in their ;;areers after 
cratiuatiorr^ Mov. n^iny .student^ have* I'eceived teas fvp* •'*. 

. 1 -s .S' i stance ' ( 

\Sdiat suggestit ns d>> v^ai r r iin; 

the jirojevr ' 

< 'diff ol>.‘a‘rv.,it o >:is -r 

.\T'ticulation 

i. \V!ut stejis* have heio; ta^en to c-.,'onlinaie the i..iri‘er edsacaM-Ci pr >ct>i 
annong die grade Icvel.^ in \hr r Itamuuarv sch.ools / 

:o What action has hcer\ taken to piovid// corann.utv tlirough th.v juro.or 
,ind. seimu' highi sch.oo! <Ls[x*cts • f tfie career edu. aMon [Progran: 

.. . \V!iat sugcesllons i!o you !:avr i.>: nrptS'Vt :ae!d s in dc: .:i*i ei.rn n 
ot co!:;pone’nt.s of the pr<»u ct ^ 

d, {‘t!;e:- « 'h c* rvat o UlS C* ^sunious. 








m 






m 



} i<^v. • . ^ •: s i to a s i their uwn i lUe rt'r; *■ a:; i ,ipM * 'rlr*^ 

Tf' V. •. l‘ rxe'ra • thla >An\\v 

^ * 

V/{:.U ; heniy* t^v i\cly. rtUvi-ni'i J^-vrlap a r^e;lt.tV'.' attitude "'r,vaid 

• ' r ' . : e 1 ! ■ ; ‘ • r \ ■air/ in ■ a r ,’U u d •/ 1 ; * i 5 < ». 1 



r-n^Iu/nvr v/ox** ' 



r • • , . , ' M 






tUcT' I ' • -U'., •,. : ■ /'•/ 



■ lua: : •:: 

;ii {*:•/ pjr>>:rai:i v.u!; . an-vr av/arrner/; and ctvmiiiuin;' rhn>a/ 

; MViat! '.x;d rafU//, v ih: hW'l v.»)r> experitur. ' 

Viii.i; : trj/: h.iV'.- U‘.eh//i‘-‘' /}’)d--r /n/er/tdiu a rare e';r 

. iXta-: •related arjuut:- -1 iti rde r ^u^ll/uh^r v-idu5> 

■/' uiMar ar.d /"nru h:/?. 

* ). , vt *: { fvr ^ :' die »/: i ■ : r/h.u/ : , '.'.or> » xj rr a ■ ‘ 



it. 



:>u :::;/i a\a::/ 




;ia',a’ '■ aciiviF; ai/i'd’U' I / ;^a: ' d;i[ui'e-: : r: deVeh auia/U 

:>! eid-'/MVi/n /'euerulUi: ':/■ :::-,.'difU -it ten ef tie • >:uncral ruiid 
/) lha- it \m!: s ■ anpU*; ;v.aa ^ arr^-r :i yryryv;^::.'- 




aa latrd ii: arMiU. idan/ 

i ’.v'iat ex'e::' h:tvr ‘hev ia*:, !: ir/fdt’ : 



i/rareiit ■' /r nuie/ers 'cache'' 
el.i'cd .-.aui KMS hUal:/; ?-.Xnl 




t'J 



u'tu.:va u 






aia: 




e'atatu p 



e d. \\ 1 ' V. * 1 \v. p. r : •) e r. t 1 h . -f ' r. >* i v v i \ 

I: i/u. iC ;u'e>:u;...i'‘<.!iv ho^^ :n.-nv ::av-* 



hur iia; u at*;, .i;/i • i.;iuc“ r lea 
ediK.i’ e itv cH'': “ ’ i;///; 



t 
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‘l>)\vhar extent arc teachers ami couiusolors" who have a role in career 
cilucarion involved In planning and problem-solving meetin^t^s? 

li. How many courses or programs l\avc lx:en prepared by teachers function- 
ing as education curriculum deveiopment coiuractors 

i. What suggeHtk)ns do. you have for iinprr.venient in tlie as{x.*cts of th(‘ 
{U.:o)(‘cr relating to genera! curricadunr^ 

]. t’)th(*r olvservations c>r opinmns. 

r:iusrt:rs 



a. 'To wliat extent liave teaebiers and coims*v*lors l}t.*en involved In ib.e 
{daniUng of clusters " 

!n 1 teac'ner aini cnua;adors j>arHctivife in clusttu’ advisory conunitiee 
meeting; s '' 

i- . Px) all ehistcr {U'agraiuM [>rovlde for development of entry level job 
s Kills'^ If not, pl(MSe explain., 

ih Arc adequate facilities, equipment and inoti ucM.uul inarerials avadabied 
What are rht* principal defudeiicies'- 

t.” 

r. in vdiat v.ays.are indivuiuail/.e^i Instruct ion opportunities provided. ' 

To *,vhat extent a-ri' diese »q)portunUles utlll'ced i;:v students ^ 

I>'j you con.sld(.*r the ran^:e of learning experiences in each r!usr*cr tn he 
hnsid enouglP H me, vdut shouUi h*e addc(P^ 

g. h‘‘->w exten.slvley rnive c:::;rinlf\- nudhrU'N ar:d cr .pUjanenr ia;en ntiilzed 
li: tcachdrg clusters ’ 

h. * i.iVe speahu'S ;>r lo-inur e ['.''wph/ iinv.\ the conununitV {Xi rtlcljCLted 
Hov, many • Hov,* t.fte.r / 

i. [>> vou c<’;iisider tlie duster [)r«.ggram to be t.dfecrive In providirg ^aiuh;nt!' 

V. it.h educatlona! and ovCUoaUomi! rnohllt’'v '^ 

♦ 

I. What siut}:eHtlous do yo\i hav»- for imju'oveinent in die asjy. v. ts (•: ‘he 
project relatuu: to.clusterrP 



' ■d:er ohservan-ors or erpinums. 
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Grades 9-12 
'I'cacher’s Assessment 

IV. General Curriculum 

a. Are you aware of PROjEcrr VIGOR ? 

-If yes, wliat tloes it mean to you as a tcaclier? 

!), Have you pardcipated in developmem of goals or objectives concerning 
the modification of the general curriculum so that it will complement the 
career education program i’ 

-If yes, what was the nature and extent of your participation? 

. I lave changes occurred in your assignement with regard to teacliing in 
career education related courses? 

-If yes, what is different about your present assignment 

d. I'o what extent have the special facilities, Instructional materials and 
epuipmeiu procured tlirough Troject VIGOR been utilized in your classes?* 

e. Have you received information about and/or an orientation on career edu- 
cation'/’ 

-If no, do you think either are necessary’.’ 

f. Have you visited businesses ami industries in ilie area that are cooperating 
with the career etiucation effort 

- How many visits ? - 

- l-'or w'hat purptrse? 

g. To what extent are you as a teacher involved in planning and problem- 
solving meetings which affect the career education program? 

h. Have you prepared any courses or programs by functioning as an education 
curriculum development contractor? 

-What specific courses or programs? 

i. Wl'.at suggestions do you have for improvement in the asi>c‘cts of the career 
education project wldcli relate to your curriculmn area? 

j. Other observations or opinions. 
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APl’HmiX C - 3 



I'ollowing is the question outline used by OI3H staff specialists 
from Career and Basic Education in interviews with David 
Douglas Staff. 

Thirteen specialists (9 Career Education; 4 Basic Education) 
interviewed 33 David Douglas Teachem, Administrators and 
Counselors. 

Results of these Interviews are Incorporated throughout the Findings 
and Conclusions of the Final Report. The personal interviews served 
to verify Information collected via the questionnaires, provided 
for direct contact Of OBE staff with personnel of 'Ilie David Douglas 
schoois, and resulted in new awareness of the Project, it's problems 
and accomplishments for OBE staff rnember.s. 
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APPENDIX C -3 



DAVID DOUGLAS PROJECT V.I.CEO. R. E VALUATION 
Oregon lioard of Education Staff Interviews 

Date: 

1. Pers<-n Intel viewetl 

2 . Department, School f>r Area 

3. How do you feel about career educatioii? 

4. Can you list 3 or 4 Key 'i'hlngs that are going on here t,Eal liaye been 

effective? ' /. 

5. What have been major jirohlein.s in developing your program? 

6. What arc your greatest needs for: 

- - Program 

- - Personnel ? 

- - E'acllitles ? 

7. What plans do you have for next year for your program? 

8. How many students & staff have been involved or affected by your program; 

T his year Expec ted next year 

Smdents 

Staff 

9. Hov/ effective has this involvement been? 

10. Anything you would like to add? 
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